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Assessing Student Participation in
Class

1. Should participation be assessed?

This guide summarises some of the issues concerning the assessment
of student participation in class discussion. A number of academics
allocate 5-15% of paper marks to the contribution of students to
class discussion (eg in tutorials). In general, the UTDC is opposed to
this practice because of the absence of clear guidance to students on
what is to be assessed and the criteria by which this will be done.
The UTDC has other concerns which are listed below.

2. Why assess participation?

Reasons frequently given for assessing participation include:

*  Encouraging students to prepare for class and to do the
background reading;

*  Encouraging students to think and reflect on issues and
problems;

*  Fostering the development of communication and presentation
skills;

*  Fostering the development of oral and language skills;

*  Encouraging social interaction and the sharing of ideas;

* Developing group and team skills (where the assessment
focuses on group work).

The comment often made is that tutorials and seminars provide
students with the opportunity to develop the communication skills
that are part of everyday working life.

3. Problems in assessing participation

A distinction needs to be made between assessment of participation
in class discussion and assessment of performance in a structured
task such as a seminar presentation or oral language test. For the
moment, we will deal with the former. Problems include:
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Assessment of participation can create tension thus inhibiting
the free flow of discussion;

Willingness of students to participate may be affected by
gender differences, cultural differences, personality, etc;
Student contributions may also be affected by class size, group
dynamics, and other factors external to the purpose of the
assessment;

Participation may be hard to assess objectively: what skills
are you looking for and what criteria will you use to judge
student performance?

Teachers may find it hard to assess participation while
managing group discussion at the same time;

Assessment of participation should not be measuring the
teacher's own ability (or lack of) in managing group discussion.

Some guidelines for assessing student
performance in class

Based on the above, the following guidelines are suggested:

Assess performance on clearly defined tasks and not on vague
impressions of the quantity or quality of a student's contribution
to class discussion — there are too many uncontrolled variables.
Specify clearly the criteria for assessing the in-class
performance of students; make sure they are in a form that
students can translate into action or behaviour.

Provide students with the opportunity to learn the skills,
which are being assessed.

If you are a paper organiser, make sure that all tutors are
skilled in small group teaching; the assessment should not
reflect the competence of the person facilitating the class.
Make sure that the assessment is fair to everyone; it should not
discriminate against those with disability, women, different
cultural groups, etc.

Make sure that teachers in the same paper apply the criteria
consistently; this will almost certainly involve training.
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5. Developing criteria for assessing student
performance in class
The principles underlying the assessment of performance in class

are much the same as those for judging written assignment work.
The main points are:

*  identify the qualities that you want students to demonstrate
in their performance;

. ensure that these qualities are derivable from the paper
objectives;

. identify the criteria that you will use to assess whether

students have displayed these qualities;
e draw up an assessment guide, which will enable you to record
your judgements and give feedback to students.

An example of the qualities that might be assessed in a structured
task such as a seminar presentation are given in the box below. The
kind of criteria that could be used for judging the performance is
given in the second box. For this example, a five point rating scale
is used but there is nothing hard and fast about this.
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Qualities that might be assessed in a seminar
presentation
Content:
Organisation and sequence of content
Coherence of explanations and arguments
Use of resource material
Originality of thought or content
Presentation:
Level/pitch (i.e. suitability for the audience)
Use of audio-visual material
Stimulation of interest and/or enthusiasm
Ability to handle questions
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Example of rating criteria for assessing seminar performance

Rating: Description (example statements)
5. Excellent The quality has been demonstrated to an
exceptional level; a  professional

performance; a performance well above the
expected level for a student in this paper.

4. Very good The quality has been demonstrated to a
high standard; the student has reached a
level which clearly exceeds 'competency'.

3. Good The quality is clearly demonstrated
without being exceptional in any way;
students can be thought of as being
competent in respect of this quality.

2. Satisfactory The quality has been demonstrated to a
minimally acceptable level; there may be
flaws but these are not serious enough to
fail the student on this quality.

1. Poor The quality is absent or performed to a very
low level, or the performance is seriously
flawed in this respect.

The two sets of information can then be combined to create an
assessment sheet for recording student performance and giving
feedback.
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Example: Oral Presentation/Seminar

Seminar Presentation & Annotated Bibliography
Due date: at relevant seminar, weeks 3-7

Length: 15 minute individual presentation; plus annotated
bibliography of maximum 16-20 references
Value: 40% of the total mark for LIBRXXX

This assignment relates to Learning Objectives
1 and 2.

Choose a book production technique covered in LIBRXXX during
weeks 3 to 7, which interests you. This will be the focus for both
your seminar presentation and your annotated bibliography. You
should sign up for your presentation at the first meeting; topics are
allocated on a first-come, first-served basis.

Choose a book which foregrounds the subject area you have
selected. Wai-te-Ata Press has a collection of books suitable for
this assignment. Internal students will browse and borrow from this
collection in week 1; open learning students can place requests and
borrow a book once a topic is chosen, or can select a book from their
own private collection or from a local library. Take the book you
have selected and be prepared to talk about it to the class for 15
minutes, through the lens of the one book production technique you
have chosen. If you have elected, for example, to work on
bookbinding, describe the binding style used for the particular book
you have chosen, broadening the context slightly to give some
indication as to where/how that style fits into the history of
bookbinding and how it contributes to an issue in bookbinding
studies noted in our readings. It will be up to you to provide any
visual or textual materials IN ADVANCE to support your
presentation and to ensure that open learning students have access
to them as well as the internal students.

From the background reading done for your seminar presentation,
compile a preliminary bibliography of 16 to 20 items of significant
resource material (including electronic) available on your subject
area in New Zealand. You must have “sighted” each item in order
to “cite” it in your bibliography. You will have had some
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experience sourcing and using these materials for your individual
presentation. Decide upon a style of annotation appropriate to the
audience for whom you will be writing. The finished bibliography
is due BEFORE your seminar presentation and should be posted to
the digital drop box so all students have an opportunity to refer to
it and so that it becomes part of our shared bibliographic network
for the course.

Explanatory notes

The purpose of this assignment is to enable you to research in depth
one area of book production.
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LIBRXXX

Evaluation sheet for oral presentation
Name of presenter:

Topic:

Date:

Please circle the description which in your estimation best fits this presentation:

1. Was the structure of the seminar explained at the beginning?

not at all OK very well
2. Was the topic adequately introduced?

not at all OK very well
3. Subject content:

minimal just right too dense
4. Seminar organisation:

poor OK excellent
5. Use of hand-outs, images, presentation materials:

not enough spot on too much
6. Awareness of both internal and open learning audience:

lacking just right over the top
7. Reading from notes:

always sometimes never
8. Talking speed:

too slow perfect too fast
9. Talking style:

monotone OK interesting
10. Ability to field questions:

unprepared OK confident
Comments:

If you were grading this presentation, you would give it an: (circle
one)

A+ 85% or over
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Excellent
Good
Satisfactory

Fair
Poor

80-84
75-79
70-74
65-69
60-64
55-59
50-54
40-49

0-39
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6. Grading in-class performance

This section looks at the grading of seminar performance using the
attached assessment sheet.

During or immediately after the student's presentation, circle the
number which best describes the student's performance in respect of
each of the qualities being assessed. This need not be your final
judgment but you need to keep a record of your impressions at the
time. Jot down any observations that will be of use to you in
reaching your overall mark or grade for the performance.

Following the seminar, complete a second sheet for feedback to the
student; enter your rating for each quality and give comments in the
spaces provided.

6.1 Provisional grade

In determining the grade for the performance, look at the
pattern of ratings across the qualities being assessed. If the
ratings are all 'excellent’, the student should be awarded an A
or an A+; treat this as a provisional grade. The following
table sets out the pattern for other provisional grades:

Provisional grade Pattern of ratings

A+, A Predominantly 'excellent’ (more so for A+)

A-, B+ Predominantly 'very good' or centred on
'very good'

B, B- Predominantly 'good’ or centred on 'good'

C+ C Predominantly 'satisfactory' or centred on
'satisfactory’

D, E Predominantly 'poor’ (more so for E)

6.2 Final grade
In general, there should be consistency between your
ratings and the overall grade. A student with ratings
centred on 'good' should not expect a 'C' grade. However,
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when assigning a final grade, take account of both your
overall impression of the student's performance (a
global judgement) and the detailed ratings. The
research literature on the validity and reliability of
marking supports this approach. Global impressions can
sometimes be flawed because the marker can be overly
influenced by one or two qualities to the exclusion of
others; on the other hand, a detailed marking scheme
can never take account of unexpected qualities or by
what is summarised by the saying 'the whole is greater
than the sum of the parts'. Award, for example, a bonus
of up to two grades for unexpected qualities.

If you have trouble deciding whether an 'excellent'
performance overall should be awarded an A+ or an A
(or a 'very good' performance an A- or a B+), consider the
performance of all the students at that level; are you
able to discriminate between them? If so, give the
higher grade to those who performed marginally better
and the lower grade to the others.

(Revised, UTDC, January 2002)
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